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INTRODUCTION

FRANKLIN SCHOLARS was established as 

a social enterprise in 2013, on a mission to help every child 

get the best possible start to secondary school. 

To do this, we recruit and train a cohort of older pupils in 

their new secondary schools to be their personal tutors and 
mentors through that tricky first year.  

These older pupils are the Franklin Scholars. 

While the Year 10 Franklin Scholars support the Year 7s, we 
continue to support the Franklin Scholars to develop the 
academic, social and emotional skills that they need to 
continue to grow as outstanding students and 
compassionate young people. “The transition from primary to secondary school is 

a complex and precarious time for children, many of 
whom suffer social, emotional and academic 

challenges that set them back quite significantly. But 
we know that in every school there is an abundance 

of young people who can really help. Our job is to 

facilitate this process, connecting and supporting 
students to get the best out of each other.”

Jessica Barratt, Founder and CEO



PURPOSE

Our mission is to:

‣ Ensure that no child’s progress suffers as a result of 
the primary-secondary transition 

‣ Ensure that all students are equipped to tackle real life 
challenges and make things better for themselves and 
those around them.

So, through our programmes, we strive to:

‣ Ensure that students have the literacy skills necessary 
to access the curriculum and achieve in all subjects 

‣ Ensure that students demonstrate positive and 
productive attitudes to learning 

‣ Ensure that students have the social and emotional 
skills to deal with different situations 

‣ Help students recognise both the personal benefits 
and societal importance of helping others

We summarise this into three key Impact Goals:

Academic Outcomes
Literacy & English Language

Attitudes to Learning
Growth Mindset & Resilience

Social and Emotional
Skills & Habits

Double benefit
While the Franklin Scholars (Year 10s) support the Year 7s, we support them to further develop and reflect on their own 
skills, attitudes and habits. We see that the programme can have just as big an impact on the Year 10 mentors as on their 
Year 7 mentees, and so we use the same metrics to track progress and impact on both groups of students.



CONTEXT

Since our inception in 2013 we have worked with over 700 young people from 16 schools 

across 3 regions, on year-long programmes: 

Year 1: 2013-14 Year 2: 2014-15 Year 3: 2015-16

2 Schools

60 young people

London only

7 Schools

240 young people

London, North West

14 Schools

420 young people

London, North West, South West

This Impact Report focuses on 
the academic year 2014-15.



PARTNER SCHOOLS

In 2014-15, we partnered with the following schools:

London North West

St Clement 
Danes School

Six of these seven schools opted to run the programme for a second (and in some cases third) year in 2015-16. 
The seventh school was unable to commit for financial reasons.



WHAT HAS HAPPENED

120 x Y10

15 hours of specialist training and support from the Franklin Scholars team

Initial 
Training

Induction 
Day

Booster 
Training x3

Awards 
Ceremony

Applications 
& Interviews

120 x Y7

25+ hours of group and 1:1 
support during in-school sessions 
supported by a member of school staff

Y7s identified as being at risk of underachieving through 
the transition from primary to secondary school.

Induction 
Day

In 2014-15 we supported 240 student participants over a year-long programme that included:

Activities delivered by the 
Franklin Scholars team

Activities led by Year 10 
Franklin Scholars, supported by 
in-school Programme Leader

Weekly 
Sessions

Group Activities

1:1 Literacy Support

1:1 Mentoring

* In one school, the Franklin Scholars 
were Year 8 rather than Year 10 pupils.



HOW WE MEASURED OUR IMPACT

Academic Outcomes
Literacy & English Language

Attitudes to Learning
Growth Mindset & Resilience

Social and Emotional
Skills & Habits

‣ Progress in Literacy and English Language tracked through schools’ 
pupil progress data at start and end of year 

‣ Year 10 predicted grades in GCSE English at start and end of year

‣ Students completed a ‘Growth Mindset Quiz’ (Dweck, 2006) at the 
beginning and end of the programme 

‣ Student and teacher reflections through questionnaires and some case 
studies

‣ Students completed the Franklin Scholars ABCD quiz* at the start and 
end of the programme 

‣ Reflective surveys at the end of the year, asking students to identify how 
much they felt they had improved in a range of skills and habits, and 
how much of that improvement they would attribute to their 
participation in the programme

*Please see the Appendix for materials used



IMPACT GOAL #1: Academic Outcomes

General Highlights

100% of Year 7 participants at Darwen Aldridge Community 

Academy made above expected progress in English Language

93% of Year 10 participants at The Grange School made above 
expected progress in English Language

100% of Year 7 participants surveyed agreed that Franklin Scholars 

had helped them develop their speaking and listening skills

Sample Size: 49 

Sample Size: 15 

Sample Size: 15 

The academic data that we have 
received from schools shows positive 
early signs that the programme is 
effective in narrowing the gap in 
literacy between Pupil Premium 
eligible students and non-Pupil 
Premium students. 

Narrowing the gap



IMPACT GOAL #1: Academic Outcomes

Proportion of students who made  

3 Sub-Levels of Progress  
(above national expectations) over 
the year

Whole School
Franklin Scholars 

participants

All 29% 49%
Pupil 

Premium 
Students

22% 47%

Year 7 Literacy Progress

Proportion of students who made  

2 Sub-Levels of Progress  
(in line with national 
expectations) over the year

Whole School
Franklin Scholars 

participants

All 64% 78%
Pupil 

Premium 
Students

62% 76%

Comments 

• The Year 7 participants from both schools in the sample were 
referred on to the programme because their teachers identified 

them as particularly vulnerable to underachieving in Year 7. 

• The Year 7 pupils from this sample who did not achieve 2 Levels 

of Progress were late additions to the programme. 

Sample Size: 30  



Proportion of students who made  

3 Sub-Levels of Progress (above 
national expectations) over the 
year

Whole School
Franklin Scholars 

participants

All 78% 93%
Pupil 

Premium 
Students

75% 100%

Year 10 English Language

Percentage of students at A*-C 
level at end of Year 10

Whole School
Franklin Scholars 

participants

All 74% 93%
Pupil 

Premium 
Students

64% 86%

Comments 
  
• The Year 10 participants were selected for the programme not on the 

basis of any academic criteria, but on the basis of their willingness to 
help others, and their potential to benefit most from the programme - 

these are not solely the most able students in the year group and 

included several vulnerable and at-risk pupils.

IMPACT GOAL #1: Academic Outcomes

Sample Size: 30  



IMPACT GOAL #1: Academic Outcomes

Matty has made 4 sub-levels of progress in English 
this year. Toby, his Franklin Scholar, has noted a 
remarkable change in his attitude towards learning and 
others. Toby commented that “Matty used to be very 
uptight and irate. Now, he speaks with confidence and 
in a calm manner. He values our time and enjoys 
reading.” 

Matty: “I love the Franklin Scholars and cannot believe 
I won’t be a part of it next year. Toby is great and we 
get on really well. He has taught me to like reading and 
how to get on better with people.”

Having taught Saleena for the past 2 years, I 
feel I can say with some conviction that she 
has previously lacked confidence in terms of 
her written and oral communication. Saleena 
was chosen to be a Franklin Scholar on the 
basis that she wanted to improve her 
confidence and set herself an achievable goal. 
Saleena has shown a great deal of patience 
when working with her Year 7 mentee, who 
has a number of SEN/ behavioural issues.  

I feel that Saleena has grown as a leader, and 
there is proof of this from her latest Speaking 
and Listening assessment in which she 
achieved a Grade B. I am proud of her 
determination and the effort she has put into 
the programme this year.

Case Studies - by their teachers

Matty, Year 7

Saleena, Year 10



IMPACT GOAL #2: Attitudes to Learning

Growth Mindset

80% of Year 7 participants have an improved growth mindset,

with an average improvement of 10.9%

50% of Year 10 participants have an improved growth mindset,

with an average improvement rate of 1.4%

Notes  

• Year 10 participants had a very high starting point, indicating that the 

Franklin Scholars recruitment process might be effective in drawing 
out those with a high Growth Mindset and less room for improvement. 



IMPACT GOAL #2: Attitudes to Learning

Case Studies - by their teachers

Dino has made 3 sub-levels progress in English but what is more significant is his changed attitude towards education.  

When Dino arrived at school he was quite apathetic towards education and struggled with the transition from primary 
to secondary school. Through working closely with Dino, Mohammed has allowed him to see the benefits of education 
and view reading as a pleasure rather than a chore. Mohammed commented that “it has been a long journey for Dino 
but I think he has ended year 7 on a complete turn-around. I will miss seeing him weekly next year.” 

Dino: “Mohammed is great. He’s my mate but he’s also like a teacher. I tell him stuff and I feel more comfortable with 
him than a lot of others.”

Dino, Year 7

Danni and Scarlett, Year 10
Both of these Year 10 students have shown 
real commitment to the programme, and 
have turned up dutifully to the twice-
weekly sessions, despite the attendance of 
their Year 7 partners being (at times) poor. 
They both arranged to meet with their 
mentees outside of set timetabled sessions 
so as to address the attendance issues.  

Both girls have improved in terms of their 
contributions to class discussion within 
English, and they also realise and place 
value on the importance of role models. 
Their aspirations have also changed since 
beginning the programme, and they both 
would now like to pursue a career in 
teaching.



IMPACT GOAL #3: Social and Emotional Development

Year 7

Top 5

Leadership

Focus

Communication

Confidence

Self-worth

Sample Size: 49  



IMPACT GOAL #3: Social and Emotional Development

Year 10

Top 5

Leadership

Resilience

Perseverance

Self-Awareness

Communication

Sample Size: 54  



IMPACT GOAL #3: Social and Emotional Development

Year 10: Social Action

100% enjoy helping others

97% say they are more likely to help other people in the future, as a 
result of their experience during the programme

Through our surveys, Year 10s report on how they feel the programme has helped them develop a 
commitment to social action and helping others:

96% feel able to help others tackle challenges, as well as more able 
to tackle their own

Sample Size: 54  



IMPACT GOAL #3: Social and Emotional Development

Case Studies - by their teachers
Tonisha, Year 7
Tonisha was extremely shy when she joined the school in September 
2014. She struggled with transition and was often found alone or upset 
at dinner and break times. Luisa, her Franklin Scholar, helped to put 
her at ease and to grow in confidence.  

Tonisha recently took part in a student voice panel for the National 
Literacy Trust review of the school. She was eloquent, confident and 
spoke clearly; in September Tonisha had been unable to speak to either 
myself or Luisa as she lacked so much confidence. I believe that Luisa 
has proved vital in developing Tonisha’s social and oral skills. 

Tonisha: “Luisa is a really good friend at school. She’s confident and 
bubbly and she makes me think that I could be like that. I love our 
sessions and if Miss will let us, we are going to carry on next year even 
though I will be in Year 8.”

Josh, Year 10
Josh has continued to show confidence and skill in terms of his English ability 
since becoming a Franklin Scholar, however I also think he has developed his 
soft skills. Josh has shown vast amounts of organisational skills as he sets 
group tasks for the team, manages his time with his mentee and continues to 
excel in his studies. Josh has been a real asset to the school and to the Franklin 
Scholars and has made a huge impact on his Year 7 partner.



WIDER IMPACTS

#iwill Ambassadors

For two years running, Franklin 

Scholars have been selected as 

#iwill Ambassadors for Step Up 

To Serve’s national campaign 

for youth social action.

For two years running, a select 

group of Year 10 Franklin Scholars 

have taken part in a debate 

competition at the US Embassy, run 

in conjunction with Benjamin 

Franklin House.

Awards Ceremony

For the first time in 2015, we held an Awards Ceremony that brought together the Year 10 Franklin Scholars from four different schools. (Sadly three schools 

were unable to bring their students.) Featuring speeches from special guests Sam Branson and Karl Lokko, several students were also invited to speak about 

their experiences, and every Franklin Scholar received a certificate commending them for a specific skill area or approach to working with their mentee.

US Embassy Debate Competition

Head girls, head 
boys and prefects

We have been delighted to hear that a number of the ’14-15 Franklin Scholars were selected to be prefects, head girls 

and head boys, including Megan and Dom, who make up the Head Girl and Head Boy at The Grange School, Runcorn.



INDIRECT IMPACTS

Catalyst for other peer mentoring and tutoring schemes
We have been pleased to hear that observing the impact of the Franklin Scholars 

programme has inspired some of our schools and teachers to set up similarly 

structured and supported peer mentoring, tutoring and coaching schemes, 

including: 

• A Year 12 - Year 8 mentoring initiative at Darwen Aldridge Community Academy 

• An EAL mentoring initiative at Langdon Academy that sees Year 10 EAL students 

supporting new Year 7 EAL pupils with their English Language 

• A Year 8 - Year 4 mentoring scheme at Langdon Academy, an all-through school 

• Other peer-to-peer tutoring and coaching schemes including a “Debating 

Scholars” programme, “Literacy Champions” and more

Catalyst for social action initiatives
Two of our Franklin Scholars at Langdon Academy took it upon themselves to create 

an initiative called “The Equalists”. Inspired by a visitor to a Franklin Scholars 

session, from our partners at Big Change, who posed students the question “What 

is the Big Change that you want to see in the world?”, two students realised they 

were passionate about equal rights for men and women around the world.  

Since founding the Equalists, the students have printed t-shirts, delivered 

assemblies and raised money for the charity WomanKind.



LESSONS LEARNED

Observations

Demographics 
• Greater change seen in girls than in boys 
• Greater change seen in Y7s than in Y10s 
• More positive impacts on Y7 behaviour 

than expected

Lowlights

• Some Year 7s struggled to engage with the 
programme and accompanying resources 

• Y10s don’t have the impression that it’s 
helping them academically

Challenges

• Structure and timing of sessions 
• Teacher Programme Leaders not having 

adequate time and headspace to ensure 
consistently smooth running of 
programme 

• Getting demographic and academic data 
from schools 

• Proving that the change is happening 
because of us 

• Challenges in measuring attitudes to 
learning and social and emotional 
development
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Year 7 Engagement
• Schools will over-refer Year 7s, who will then be invited to an induction day to learn and get 

excited about the programme, and be given the chance to opt in 
• Improved training for the Year 10s on how to effectively use resources, and come up with 

creative solutions for engaging their mentees in activities  
• Development of new literacy resources that can be used alongside the reading of any text that 

the student chooses, rather than one prescribed text that the student may not be able to access 
or engage with

Impact Measurement
• Improved clarity and transparency with schools about what data we need, when, why, and how 

we will use it 
• Increase the robustness of impact measures by attempting to triangulate data with 

perspectives of teachers as well as self-assessment by students, and by increasing the sample 
size amongst our participants 

• Inclusion of Angela Duckworth’s Resilience Scale, alongside the Growth Mindset Questionnaire 
• Conduct thorough evaluation of our current impact measures and put plans in place to start to 

prove that change is happening because of us 

Year 10 Development
• Improved follow-up training for Year 10s, including more reflective activities to delve into the 

impact the programme is having on them as well as their mentees  
• Greater focus on managing behaviour and expectations in Year 10 initial training

School Engagement
• Setting clear expectations with the school in relation to the role, responsibilities and time 

commitment of the Programme Leader, and offering support to schools for the recruitment or 
selection of the Programme Leader 

• More thorough induction process for Programme Leader  before the programme starts



FURTHER CASE STUDIES

Ben - Year 10, The Grange School, Runcorn

Ben was an unlikely candidate for the Franklin 

Scholars programme, since he’s had a bit of a rough 

time in school over the last few years, and his 

teachers never would have picked him for a 

leadership role. But in his interview with the 

Franklin Scholars team, Ben displayed a real 

kindness and genuine motivation to help others 

avoid the kind of challenges he was facing.  

Once Ben had been selected as a Franklin Scholar 

and started mentoring a Year 7 pupil, it was clear 

that the sense of responsibility and resilience that he 

was gaining through the programme was having a 

real impact on other areas of his school life. Not only 

did his academic progress improve alongside his 

colleagues in the Franklin Scholars cohort, but it’s 

likely that he would have been excluded were it not 

for the programme keeping him grounded through 

the year.

Shuma (Year 7) and Jade (Year 10), 
Langdon Academy, London

When Shuma started at Langdon, both her teachers and 

her peers found her behaviour a challenge. When Jade was 

matched with her in the Franklin Scholars programme, 

Jade was worried that she wouldn’t be able to cope, or to 

manage Shuma’s quite erratic behaviour. We, alongside 

Jade’s learning mentor, reassured her that we felt 

confident in her ability to build a good working 

relationship with Shuma.  

While Jade did struggle at first, over time she learned to 

deal with the challenging circumstances that often 

presented themselves, and over time Jade and Shuma built 

one of the strongest relationships in their cohort. Shuma 

reported that Jade helped her keep focused and calm, and 

that she was a great friend and role model. Meanwhile, 

Jade was facing a tough time at home and her relationship 

with Shuma gave her a sense of purpose, self-worth and 

responsibility that helped her work through her own 

personal challenges.  



MORE CASE STUDIES

Jamie - Year 7, Burlington Danes Academy

Things were complicated for Jamie when he started 

secondary school, and within the first couple of weeks he 

was one of the school’s major behaviour concerns. 

Disruptive in lessons and often in fights at lunchtime, 

Jamie was dealing with anger issues which his Franklin 

Scholar, Josh, found hard to manage at first.  

Helped along by the structure of the Franklin Scholars 

sessions, and by supportive teachers, Josh stuck with it 

and in time built a rapport with Jamie that enabled them 

to talk about his challenges. 

6 months later, Jamie told us that he didn’t get into 

fights anymore. He told us that in situations where he 

previously would have gotten angry, he now took a deep 

breath, thought about Josh and decided to talk to Josh 

about it later, rather than losing his temper there and 

then. 

Now in Year 8, Jamie’s behaviour is no longer a headline 

concern in school.

Nik (Year 7) and Mina (Year 10), Langdon Academy

Nik was identified as vulnerable early on in Year 7. He was a 

victim of bullying and had worryingly low levels of confidence 

and self-worth. Working with Mina during the lunchtime 

Franklin Scholars sessions, every week, he felt he was in a 

safe space where he could talk to her about his challenges, 

and also gradually make more friends in his peer group. 

Mina had been on the other side of the bullying relationship in 

previous years in school. As Year 10 was approaching, she 

decided to make a fresh start and applying to become a 

Franklin Scholar was part of that; she wanted to help younger 

students not make the same mistakes she had. Working with 

Nik helped her realised the effects of her own behaviour, and 

helping him deal with his challenges helped her work through 

her own. 

“She helped me overcome bullying, and learn how to be 

myself.” - Nik 

“Empathy - the ability to put myself in someone else’s shoes. 

I didn’t have that before Franklin Scholars.” - Mina



WHAT THE PUPILS SAY

What difference has Franklin Scholars made to you?

“They have helped me learn how to solve my 
problems and encouraged me to speak up.”

“I learned a lot of things. I am good at 
reading because of Franklin Scholars.”

“I have changed my behaviour and become a 

better person.”

Year 7s Year 10s

“Franklin Scholars has made a difference 

by helping me to be more independent and 

learn not to be so shy.”

“It has made me more tolerant of others, and 

more disciplined with myself.”

“I have become more independent in my work 

and more confident to speak out loud about 

what I think.”

“It has made me more aware of how I act, 
and I now know how to be more patient and 
compassionate.”

“Franklin Scholars has made me 

more confident to grasp opportunities 

when they’re available to me.”

“It has helped me consolidate my 

communication skills and has moved me to 

build upon my leadership skills.”

“Franklin Scholars has been the best thing 
about Year 7 in this school!”

“Empathy - the ability to put 

myself in someone else’s shoes. I 

didn’t have that before.”



WHAT THE PUPILS SAY

How has Franklin Scholars helped you at school?

“It has helped me to participate more in class 

and helped me to be myself.”

“It has helped me by making me 

more focused in lessons.”

“It makes me a better reader and I am getting 

better and better.”

Year 7s Year 10s

“It has helped me overcome challenges in 

school and get better grades.”

“The programme has helped me to interact 
better with others. This means I can work 

well as part of a group.”

“I am now committed to things that I 

normally wasn’t. I listen a lot more now too.”

“Franklin Scholars has helped me so much 

in terms of my confidence, speaking skills and 
communication skills.”

“It has helped me to build up the 

confidence to lead some activities 

in my other subjects.

“It has helped me consolidate my 

communication skills and has moved me to 

build upon my leadership skills.”

“I used to get angry, and get in lots of fights. Adam 

has helped me learn how to stop and think before I 
act. Then I always know I can talk to him about it 

later. I’m not getting excluded anymore.”

“I’ve learned how to be patient. I’ve 

learned that everyone moves at 

their own pace.”

“It has helped me to make friends 

and be less lonely and less worried 
all the time.”



PARTNERS and SUPPORTERS

for KS4 High Aspirations, awarded to 
Brentford School for Girls in 
recognition of their work with us.



Appendix

The ABCD framework of skills and habits

©"Franklin"Scholars,"2015"

 
 
NAME:    _________________________________________________________ 
 

 

 Person Z doesn’t like it when they are asked to think of an idea because they can never 

think of any. 

 Person Y sometimes comes up with good ideas but they don’t know how it happens. 

 Person X uses lots of things to inspire them & likes thinking of new ways to do things.  

 

 

 

 Person W thinks that learning new things is hard and they don’t like it that much. 

 Person V enjoys finding out interesting new things. 

 Person U will ask lots of questions in class and researches new things out of class too. 

 

 Person T will sometimes do things that are challenging or they haven’t done before 

because they are made to. 

 Person S will sometimes do things that are challenging or they haven’t done before 

because they want to. 

 Person R enjoys doing things that are new and challenging. 

 

 Person Q doesn’t think that they can do very much to change the things they don’t like. 

 Person P expects more good things to happen than bad. 

 Person O focuses on the good things that happen and gets excited about what they 

can achieve in the future. 

 

 
 

  

 Person N often feels confused about their emotions and sometimes thinks that they 

should have behaved differently. 

 Person M sometimes feels awkward in different and new situations. 

 Person L thinks they understand their feelings and tries not to let them affect their 

behaviour or other people too much. 

 

 Person K gets very frustrated when things aren’t going their way during the day. 

 Person J tries to deal with situations as they come, but it stresses them out. 

 Person H finds some things a bit annoying, but realizes they can’t do anything about 

them. 

 

 Person G knows they’re not as good as most of the people in their class and feels 

useless at times. 

 Person F feels they are able to do most things well, but sometimes they get nervous 

and aren’t sure if other people value them. 

 Person E generally feels self-confident and knows that other people appreciate them."" 

 

 When something goes badly, Person E doesn’t want to do it anymore. 

 When something goes badly, Person F feels very tense and anxious. 

 When something goes badly, Person G will feel calm and carry on going. 

 

" "

Creativity, Curiosity, Courage, Optimism 

Self-awareness, Realism, Self-worth, Resilience 

Through the programme, we hope that the Franklin Scholars and their mentees will help each other develop a good range of skills and habits that they need to 
succeed in school and beyond. We have collated the habits and skills that are widely recognised to be both the most valuable and malleable - i.e. they can be 
developed through practice and experience - into our ABCD shield. All the activities and resources used during the programme are built to give students the 
opportunity to develop their self-awareness around these skills and habits, and focus on improving the ones they identify as areas for improvement.


